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The Childs Squipment jor Longuage Growth

Cuanrorie WeLLst ’

The chill's ability to respond to his en-
vironment and to make uso of his oppor-
tunfties for learning depends, to a consid-
crable extent, on the basic equipment he
has for the task of acquiring language.
Children must be able to sce, hear, feel,
move, understand, make assoclations, co-
ordinate thelr activities, and adjust to tho
people and things around them if they
are to grow at a normal rate in language
ability,

Wo shall be concerned here with specific
conslderations of some of the factors within
the child himself that enable him to ac-

quire, retain, and improve language skills,

Although this discussion of the child’s
equipment for language growth, of neces.
sity, treats “the child” as a composite, and
consfders the essential stages that caanot
be skipped if a child is to follow the devel-
opment trends ]euding to language that is
“within normal limits” (8, 19), the varia-
bility of individuals from the norm can
never be overlooked,

Only brief mention will be made, in this
section, of environmental factors that con-
tribute to linguage growth, for the influ-
ences of the home, school, and community

will be discussed in detail in subsequent
articles in this series,

What Does the Child Need for
Language Learning?

The child’s contact with the world is
through his developing senses and his in-
tellect, Slowly, and sometimes painfully, he
builds associations between what he sees
and feels and hears and the meaning of
those things. If he is to notice and respond,
he needs to use language, as others do. His
emerging linguistic abilities will help him
to deal with the world around him and will
provide him with tools for other learning
activities,

From the undifferentiated responses of
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the newborn Infant, the complex adjust.
ments and coordinations of lan%uago devel-
op. Some of the factors nceded fov this
emergence of a learmed process from ran-
dom activity are the physical, such as
health, nutrition, glandu‘ar secretions that
determine growth, muscular coordinations
that can Dbe trained, sensory and motor
equipment that makes for reception of and
response to stimuli; the psycho ogical, such
as fntelligenco and personal adjustment,
and the environmental such as the home
and school situations rud the influence of
family, teachers, and playmates. (14) If
all of these factors function to encourage,
not to impede, development, the child will
learn to understand and to use language.
Stated more briefly, “Every child will learn
to talk unless some fmportant factor pre-
vents specch acquisition” (20, p. 101).

But we should remember that lan uuﬁe
is learned. A child is not born with the
ability to understand what he hears, to say
what he thinks, to read from a set of
printed symbols, or to put down his ideas
in written form. e learns to associate
word with obfeet, syrabol with thing repre-
sented. Joc comes to vealize, for example,
that the combination ¢f sounds so often
directed at him means hhaself—his name—
and that a slightly differert combination
of noises—“Nol"—means that he must stop
doing whatever he is doing, Ann learns to
assoclate her mother’s warning word with
the hot stove and may even call a stove
“a hot” for a while. Children learn to con-
nect, with the objects they see, the sound
combinations that reach their brains by
way of their ears. They learn to combine
and co-ordinate the movements of lips,
tongue, jaw, larynx, and Dbreathing mech-
anism to produce by imitation, the sound
combinations that will get results from

IDireri:tor of Speech, Clinie, University of Mis-
souri.
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those around them. The emergence of lan.
Fuage skills from the confusion of early
nfancy Is indeed a complex and remark-
ablo occurrence.

- What equipment does the child need,

then, If he is to acquire the complex skills
that are language? Certalnly the general
factors cited above—the physlical, the psy-
chological, and the environmental—are im.
Fortant. However, those most directly re-
ated to the development of linguistio skill
are intelligence, sense of hearing, physical
structure, and muscular coordination. And,
although a child has, at birth, certaln of
these prerequisites for producing and per-
celving language, ho needs to learn to em-
ploy them in his expanding relationships
to his environment,

One Important element in the combina-
tion of eircumstances that makes language
growth posstble fs the emotional atmos-
phere in which the child develops. As he
enfoys emotional well being, as he is free
from anxiety and tenslon, as he senses that
he Is loved and protected, he has an op-
portunity to grow in language with mini.
mal distractions or disturbances. The im-
portance of this environmental atmosphere
makes inclusion of it essential here, but the
matter of family influences will be the
chief topic of the second in this serles of
rifscussfons on language growth,

Within this environmental framework,
the child must have, first of all, the power
to make assocfations, to build neural path-
ways, to receive impressions and to re-
spond with activity. He must have suffi
cient intellectual capacity to be able to
learn language habits and retain them. He
does not learn all these associations im-
mediately, but begins to acquire them dur-
ing infancy and continues Hiis intellectual
process throughout his life. The relation-
ship between intelligence and the develop-
ment of lin§ulstic ability has frequent{)y

been pointed out and emphasized by re.
search (8, 15, 20, 22, 23).

Likewise of importance to the learning
of language is the ability to hear, The baby
does not begin to distinguish sounds until
he is about two months old, although he
may respond indiscriminately to noises and
even to voices before that time (8, 7, 8).
However, unless he can recelvo and com-

rehend the auditory stimull that bombard
Eim, he will not respond with the vocaltza-
tion and articulatory movements that will
develop into oral language. The deaf baby
will gurgle and cry, for deafness does not
inevitably mean muteness, but he will not
continue to use vocal sounds in response to
others and to htmself unless he recelves
specfal training (7, 20, 21).

The actual mavements of phonation and
of articulation need to be mastered if
the child is to learn to use language.
“Many neuro-motor differentiations must
be achieved before (the child) reaches
the threshold of that highly soctalized form
of communication known as speech.” (7) -
p. 42 and 272. But motor development is
not, in speech learning, a randomn sort of
growth. (15) The child’s babbling paves the
way for the later, more conventional sound
combinations that are words. He needs,
therefore, an Intact speech mechanism that
is capable of functioning in the process of
learning language.

- He needs a respiratory mechanism that
oFerates efficlently enough to keep him
alive and that can, at the same time, be
used to provide an air stream for the pro-
duction of vocal tone. This stream of air,
set into motion in the larynx to produce
voice or passing unimpeded between the
vocal bands, is molded into speech sounds
by the lips, teeth, tongue, and palate.

The cbild needs an efficient mechanism
for prpducing these speech sounds. This
Eart f his equipment he has used for some

ind of communication from the timo he
was born (1). Now, as he begins to make

use of it for language, he modifies the

crying and gurgling and cooing to form
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words. He will use vocal tono for some
sounds and not for others. lle will mako
his vocal cords vibrate for all the sounds
in “mama” and “bye-bye,” but he will stop
thelr vibrations for a fraction of a second
in the middle of “cookie” or at the end of
“eup.” These complicated and rapld ad-
justments are learned by unconsclous jmi-
tation if the intellect and the ecar provide
the tools for learning, and if the environ-

ment is conducive to the acquisition of
speech,

In achieving words, tho child needs
equipment that will enable him to form
the sounds of which the words are made.
In addition to knowing wor:s and their
meanings, he needs to have, and to be able
to use, tongue, lips, palate, throat passages,
nasal cavities, and, eventually, teeth, The
structures of the throat and mouth have
been employed for the fundamental func-
tions of nursing, swallowing, crying, and
breathing, and must ncw be used for
speech as well,

The chief learning problem here Is the
modifization of the action, if the structures
are intact and can function effectively, so
that the lips, which have closed around the
nipple in nursing, can now close and open
for the “b” sound and other sounds. The
proficiency developed in moving the tongue
to push soft foods to the back of the mouth
is now needed for tongue movements that
can change rapidly from one to another.
The closure o? the passage between the
mouth and the nasal cavities, used to pre-
vent liquids from entering the nose, now
must be alternately retained and aban-
doned in the transition from non-nasal to
nasal sounds. In all this leaming process,
the child needs speed, accuracy, steadiness,
and sirength of voluntary movement (15).
Furthermore, the child learning to speak
develops awareness of what is happening
to the structures he is using, for his kines-
thetic sense helps him to control the var-
lous parts of the speech mechanism by
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letting him know where those parts are
and what they are doing, :

Throughout all these processes, the child
co-ordinates his activities. His reception
of auditory cues, his comprehension of
meaning from those cues, his understand-
ing and use of gestures and factal expres-
sons, his selection of a word or words for
response, his actual production of the word
in spoken form-all these come in sequence
or even simultancously, in a short space
of time, and with accuracy, while the child
sits or stands or moves about, while he
continues to be a living, acting, and re-
acting organism,

His coordination of activities is influ-
enced, in part at lcast, by his general emo-
tional ar.d physical state. If he is well and
happy, he will be more likely to resﬁond
adequately to stimuli for speech. If he is
tired, cross, huniry, thwarted, or other-
wise disturbed, his oral responses may
regress to babyish random activity. Many
factors and influences combine to affect
language growth. '

All of the child’s equipment should be
“within normal limits” if it is to function
at or near normal levels. Some children,
however, whose structures for speech seem
defective, still make sufficient compensa-
tion, in one way or another, to learn and
to use oral language that cannot be differ-
entiated from that of the so-called “normal”
child. Many children, In spite of slightly
subnormal ntellectual ability, structure, or
coordination, develop language skills that
serve their needs adequately. And many
with quite normal equipment for hearing
and speaking fail to reach even average
levels in these functions. Individual varia-
tions, rather than similarities, characterize
children in the process of learning lan.
guage skills, but the many who achieve
expected levels show us that the learn-
ing process, irregular though it may be,
reaches a point of adequacy in most
learners,
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How Does the Child Use His
Equipment for Language Growth?
Although skills in reading and writing
are learned later, the child uses his equlp-
ment for language growth in the acquisi-
tion of skills in listening and speaking from
the time he Is a few weeks old. Unless ho
Is physically handicapped by an Inability
to move or control the structures used in
speaking, unless he has a congenital lack
of some of these structures, or unless he
Is deaf or hard of hearing, he will probably
have no physical barrler to the leaming
of listening, speaking, reading, and writ-
ing. Mental retardation, illness, or emo-
tional disturbances may interfere with his
learning, but the “average child” will prob.
ably be able to make adequate use of his
physical, mental, and emotional equipment
in the process of acquiring language.

The sequence of development cannot be
categorically stated, but knowledge of cer-
tain trends may help the teacher in the
elementary school to understand the level
to which a child has developed and may
assist her in planning language work for
him—work that he is mentally, physically,
and emotionally ready to undertake,

From the birth-cry to connected, intelli-
gent speech and reading is a long step,
taken in a comparatively short time. The
baby, learning first to understand through
listening and then to speak through imita.
tion, grows up rapidly to becone the third-
grader who can read silently or aloud and
can write down his ideas. The third-
grader soon becomes the high school
sophomore and then the university student
or housewife or business man whe takes
the use of language skills for granted be-
cause they are so much a part of everyday
life. Throughout this entire developmental
process, the individual uses the equipment
with which he was born and which de-
velops as he grows and matures.

At first, the baby pays little attention to
anything around him. Then, within his

Q

first two months, ho begins to make some
use of vision and hearing (3, 7). Forms
gain meaning and, as he grows a little
older, he recognizes famillar persons and
things~his mother, his toys, even hiinself
(7, 20). He seems to notice his surround-
ings and he begins to make intelligible,
measureable responses to visual and audi-
tory stimuli during the latter half of his
first year. (7, 8, 15.)

During this first half-year, the child
makes many noises and may produce, with-
out meaning, the sounds of his native lan-
guage and those of many other tongues
as well (1). He will use about seven
different sounds during his first two months
(11). He will probably produce vowel
sounds before consonants and will use
such vowel sounds as the “e” in “met” and
the “” in “him” and the “u” in “cup” before
he uses others. By the time he is two and
a half, he will use vowe! sounds efficientty,
his production of vowels being at least
80 per cent accurate by this age (10, 18).
His first consonant sounds may be those
Eroduced at the back of the mouth (9),

ut he will use in words first those con-
sonants that are made with the lips and
the front of the tongue, As he bhecomes
more facile in contro% of his musculature,

he will learn the more difficult consonant
sounds (18).

As his awareness increases and as he be-
comes more able to control his speech
mechanism, the child begins to use true
language. His “first word”—a reasonable
facsimile of a real word, used purposefully
~fs usually heard when he is between
twelve ang eighteen months of age (1),
although the range has been estimated as
from nine to twenty-four months (15, 20).
He now imitates what he hears, not at
random, but with some socialization and
for the purpose of getting something he
wants, obtaining attention, or controlling
his environment and responding to it.

For some children, the process of lan-
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g:xage development seems to falter as they
gin to combine words and express ideas,
repetitions and hesitations heing noted in
their speech. A child may v.en be termed
a “stutterer” and suffer from the implics.
tions of that label. Actually, repetition 1is
part of the speech pattern of all children
and no relationship between language
maturity and repetition has been esta
lished. (4) Many conditions tend to in-
crease tho repetitions and hesitations in a
child’s speech, for “after all, it takes a child
a few years to acquire the experlence, the
words and tho language skills necessary
for the smooth handling of ordinary con.
versation” (12 p. 445).

After a child fs about two and a half
years old, his learning of language is rapid.
Vocabulary increases from two or three
words at one year to almost nine hundred
words at the ago of three and to almost
two thousand words at the age of six (1,
3, 18). Nouns and verbs, used first, are
joined by adjectives, adverbs, and other
})arts of speech (18) as the child’s need
or communication increases and as his
store of experiences grows.

His listening ability. too, improves, so
that he can follow directions and compre-
hend the meaning of many more words
than he speaks. Neurological maturation
brings increased auditory discrimination,
so the child can tell one sound from an.
other with greater accuracy, can distin-
guish between words more easily, and can
identify his own errors. This increase n
discriminative lstening makes him more
attentlve to the speech of others and this,
in turn, facilitates his self-expression and
adds to his vocabulary.

During this same development period,
from two to five, the child acquires addi.
tional skills in eye movement, focusing, and
attention that will enable him to learn to
read in due time. Hiy physical activitles,
at first seemingly random and meaningless,
now take on some purpose and he stacks

blocks, scribbles with crayons, takes things
apart, handles objects more efRiciently, and
is getting ready to learn the muscular skills
of writing.

His articulatory abllity grows as he
learns more words, Jistens to others, sees
the movements made by the lipa and
tongues of other speakers, and as his neuro-
muscular co-ordination increases. After his
{nitlal learning through experimentation,
he acquires skill in producing and using
speech sounds that are easily seea, casily
heard, and easily formed; later, he learns
those that are loss visible, less audible, and
more complex i{n articulatory movement
(1, 18, 20, 21, 22).

Although the child’s most advanced stage
in language learning begins about three,
it continues to mental maturity and beyond
(15). By the time he is ready to enter
school, he {s using speech as a facile tool
(18) and can listen with some attention
and understanding to material that is with-
in the range of his experience and his at-
tention span. He iIs ready, in terms of
language growth, if he {s an “average
child,” to make the step from home to
school, from one environment to another,
from a famillar situation to a new one.
He is almost ready to begin to add, to the
language skills of listening and speaking,
those of reading and writing,

What School Factors Facllitate the
Child’s Use of His Equipment
for Language Growth?

If the child has the usual equipment for
learning and using language in its varfous
forms, and if he has made use of this
equipment in something like a normal
manner, he comes to the clementary school
able to do many things. He can now
listen, although his attention span may be
short, He can speak, although he may
need to develop a larger vocabulary, refine
his sentence structure, and improve his
articulation. He has ideas to express, even
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though his oxperlences may be lmited,
He has made purposeful use of language
for two or three yeers (18).

The influence of the family and the home
is now supplemented by the influences of
teacher, classmates, the school situation,
and the community. Detailed considera.
tions of these various factors will be made
in other artlcles in this serles, but certain
factors in the classroom situation will be
considered here ns they affect the use the
child in school may make of his equipment
for language growth,

Chief among these school factors are
provision for the chikl’s physical comfort,
growth, and maturation; observation of his
adequacy in vislon and hearing; allowance
for the development of hfs neuro-motor
abilitles for language skills; encouragement
in the use of his mental capacities for con-
tinued language learning: and considera.
tion of his ability to meet the new situation.

. Freg .as the classroom atmosphera may
be, the beginner finds physical restrictlons
that he has not met before. Just to remain
In one place for even a short period of
time ‘may be a new experience. He may
need to get rid of excess energy through
oral self:expression if he cannot, for the
moment, eliminate it hy running and jump-
ing. If he finds in language an outlet for
his ideas and feclings and energles, he will
settle down and enjoy the mental and
linguistic activities of the classroom,

His use of language may he an index
to his general physical condition. As he
is well or ill, his speech may vary and often
his verbal responses—what he says and
how_he says it-may serve to indicate his
state of health (6, 17).

‘Boys and girls in the elementary school
are constantly changing physically and
mentally. ‘As they grow taller and broader,
as they see new things, as they form new
concepts and bufld new associations, the
need more and morc opportunity for self-

Q

exptession—for communlcating with and
recelving communication from their en.
vironment, Beiter language skills may en.
able children to relate themselves more
adequately to their expanding and de.
manding environment: wider experiences
give them more to talk and write about
and niore understanding of what they hear
and read,

As tho clild hecomes older, ho can per-
form more complex acts, his motor skills
showing rapld fmprovement particularly
when he is between nine and thirteen years
of age (13). His volce will change with
physical maturity. He learns to articulate
more cffectively and to use his muscles
more capably for writing, He has more
efficient coordination of eye movement in
reading. more discriminative ability in ls-
tening. - Physical growth and maturation
can be assisted, if not assured, if the
teacher provides for them as they appear
and encourages thelr development through
suitable classroom actlvities.

" Vislon and hearing serve the child in the
learning process. Thus, the teacher has a
responsibility for observing the adequacy
of these sneclal senses. She should he
aware of indications of visual and heariny
problems, for often the child’s retardation
in langnage growth may be attributable
to defective vision or. more probably, to
defective hearing.

If he cannot see well, the child may be
retarded in reading, fail to follow written
directions, he clumsv in his movements,
lack orientation, and react to his visual
handicap bv unusual forms of hehavior,

~ If he canuot hear adequately, he may he
fnattentive, ask for repetition of directions
or questlons. cup his hand to his ear, or
turn his head to take advantage of bettey
hearing in one ear. His speech may be
deviant. he mav copy dictated materfals
that he cannot hear, he may he reluctant
to participate in activities that require oral
communication. The hard of hearing child,
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too, may behave in a typlcal ways—day
drcaming, becoming a truant, or attempt-
ing to compensate for his soclal inadequacy
b{' lying or stealing (2, 8), His suspicious
alertness or tantrums or obstinacles may
also bo signs for the classroom teacher to
note as Indicative of a hearing handicap

(7).

The school can assist the child who fs
handicapped in vision or hearing, first by
finding him and then by providing the kind
of speclal education he needs. A child can
make maximum use of his special senses
if he Is provided with the stimuli to which
he 1s ready to respond, if his physical sur-
roundings give him the best opportunity
for use of his special senses, and If he fs
encouraged to extend the quality and
quantity of his visual and auditory ob-.
servations as he matures,

With its constant regard for “readiness,”
the school can facilitate the language
growth of the child by enabling him to
use his developing neuro-motor abilities
to his best levcl of achievement. If the
child cannot write because he is not ready
to undertuke the manual activities of put-
ing words on paper, the teacher can serve
as his scrite. He can thus record his ideas,
his vivid imaginings, his thoughts—in short,
his communication—even though he can-
not yet coordinate his muscular system for
writing. He can be encouraged to express
bimself in other ways, by drawing, paint-
ing, modeling, and, of course, by talking.
If the first-grader is ready to follow words
across the page with his eyes, he may use
and develop this skill in reading. If he can
only lock at pictures, he may need to grow
into reading at his own rate, If he comes
- to second grade at seven with incomplete
articulatory skills, he may need more time
to develop the abilitz to form and use the
complex “s,” “z,” “L,” and “r" sounds that
are usually the last to be learned because
they are the most difficult to hear, see,
produce, and combine (20).

Throughout all his lcarninF experlences,
the child whose intellectual potential is
greater has a better chance to develop lan-
Fuage skills than does the child who is
ess capable mentally. Conversely, mastery
of language may often serve as a reliable
index to intellectual powers (21). Recog-
nitfon of relationships between comprehen-
sion and expression, between thought and
language, Is another of the factors that en-
able the teacher to help the child to use
his equipment for language growth.

The security and freedom from tension
that characterize a desirable learning situa-
tion continue to be important, As he builds
new relationships with adults and other
children, the child needs language for com-
munication to gain favorable responses
from those around him and he needs an
environment that facilitates his use of his
constantly growing language skills.

Even at an early age, the child Yas cer-
tain abilitier in language—chiefly in listen-
ing and speaking. He lives in a predomin.
ately oral world for five or six years, but,
as he grows older, ho acquires more and
more facility in using the equipment he
has for all of the language skills. Through-
out all his years, even as an adu't, he will
vepend on his intellectual abilities, his
assoclation skills, his muscular coordina-
tion, his vision, his hearing, his kinesthetic
sense, his physical structure, and his en-
vironmental experiences as means of facil-
ftating his use of language,

’ Through listening, speaking, reading, and
writing, as a child or as a maturing or
mature person, the human being makes
constant use of his equipment and lan-
guage as a means of gettin§ along with
others and as a connecting link between
himself and the society in which he lives.

Bibliography

1. Berry, Mildred, and Jon Eisenson, Thg De-
Iecth’:e in Sfee’ch. New York: F, S, Crofts
and Co., 1942,



8. FAcToRs THAT INFLUENCE LANGUAGE GROWTH

2, Bluett, Charles, Handbook of Information
for the Hard of Hearing., Sacramento,
Californla: California State Department
of Education, 1947,

3. Carmichael, 1eonard, Manua! of Child Pay-
ig:lgw. New York: J. Wiley and Sons,

4, Davls, Dorothy, “The
tion in the Speech of Young Children to
Certain Measures of lLanguage Maturity
and Situational Factors,” Part I, Journal
of Speech Ditorders, 1V (December, 1939),
803-318; Part II, Journal o/ Speeek Dis.
orders, V (September, 1940), 135. 241,

5. Davis, Hallowell, Hearing and Deafness: A
Guide for Laymen. New York: Murray
Hill Books, Inc., 1947,

6. Eisenson, Jon, The Psychology of Speech.
New York: F. S, Crofts and Co., 1038.

7.Gesell, Arnold, and Amatruda, Catherine,
Development b;agnosn‘s. New York: Har-
per and Brothers, 1947,

8. Gesell, Arnold, and HEI' j )
From Five to Ten. New
and Brothers, 1046,

9. Irwin, Orvis, “Infant Sgeech: Consonantal
Sounds Accordlnf sbo lace of Artleula.
]

elatlon of Repetl-

L., The Child
York: Harper

tlon,” Journal o eech Disorders, XII
(December, 1847}, 887-401,

10, Irwin, Orvis, "Infant Speech: Develo ment
of Vowel Sounds,” Journal of Speceh Dis-
orders, XIII (March, 1948), 31-34,

11, Irwin, Orvis, and Chen, Han Piao, “Devel.
opment of §peech Durfng Infancy: Curve
of Phonemic Types,” Jowrnal of Ezx-
perimental Psychology, XXXVI (OQctober,
1946), 481-436.

12. Johnson, Wendell, Peopls in Quandarics.
New York: Harper and Brothers, 1944,
13. McCarthy, Dorothea, The Language De-
velopment of the Pre-Seohool Child. Min.
neapolls, Minn.: Unlversity of. Minnesota

Press, 1930,

14, Meader, Clatence, and Muyskens, John,
Handbook of Biolinguistics, Toledo, Ohlo:
Herbert G, Weller, 1950,

18. Merry, F. K., and Berry, R. V., The First
Two beeadea of Life. New York: Harper
and Brothers, 1950,

18. Metraux, Ruth, “Speech Profiles of the
Pre-school Child 18 to 54 Months,” Journal
of Speech and Hearing Disorders, XV
(March, 1950), 37.58,

17. Mulgrave, Dorothy, Speech for the Class-
room Teacher, New York: Prentice-Hall,
Ine,, 1946,

18. Poole, Irene, “Genetlc Development of Are
ticulation of Consonant Sounds in En}g-
Hsh,” Elementarg English Review, X1
(June, 1934), 159-161,

19. Shirley, M. M., The First Two Years.
Three volumes. Minneapolis, Minn.: Uni-
versity of Minnesota Press, 1933

20.Van Riper, Charles, Speech Correction:
Prineiples and Methods, New York: Pren.
tice-Hall, Inc., 1947.

21.Van Riper, Charles, Teaching Your Child
iog 5€alk. ew York: Harper and Brothers,

22, Watés, A F,, The Language and Mental
Development of Children, ndon: D, C.
Heath and Co., 1947,

23. West, Robert, Kennedy, Lou, and Carr,
Anna, The Rehabdilitation of Speech. New
York: Harper and Brothers, 1047.

Home Influences

DororHEA McCARTHY!

Individual Differences in Language
at School Entrance

Children who enter school at five or six
years of aﬁe differ tremendously in thelr
facility with oral langnage. Some are little
chatter-boxes who talk most of their wak-
ing hours, use extensive vocabularies and
all varieties of sentence forms, and who
delight in plylng adults with a seemingly

ERIC
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unending barrage of questions. Others are
quiet, silent children who speak only when
spoken to, and often reply only ‘with a
nod or a shake of the head, Initiative and
spontaneity in speech are simply not a
part of their personalities. Still others usc
language fairly spontancously, Imt speak

1Professor of Psychology, Fordham University
Graduate School.
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it poorly, with serlous wisatticulations,
poor voice quality or marked hesitations.

Teachers are confronted with the prob-
lem of helping all these chillren with their
varying degrees of lingulstic equipment to
communicate, to grow in language and to
acquire skill in reading and writing which
are essentlal for academic progress. They
must appraise each child’s stage of lan-
guage deveiopment, and try to help each
one to progress. First the children learn
to listen, for all who are not deaf have
some rudimentary skills in listening. They
listen to the teacher’s voice, to the direc-
tions she gives slowly and distinctly until
their ears become attuned to her voice and
speech mannerisms, which differ from the
voices to which each has become accus-
tomed at home. They listen too, to the
various voices of their classmates, which
also present problems in intelligibility and
communication. Some can listen for as
long as five or ten minutes to & story,
whereas others are Highty and distractible
and can listen for only a minute or less.
There are also marked differences in com-

prehensions, for many may hear, but may
not understand,

The children also actively produce oral
speech as they address the teacher and
other children, as they ask permission, plan
their play, show a toy, or tell of the week-
end trip with the family. For some chil-
dren these are happy and successful ex-
perfences, but for others they result only in
frustration and embarrassment. 1 John
still speaks “baby-talk,” his classmates may
laugl; if Tony slips in a forelgn word,
which is accepted at home, he is misunder-
stood. The social situation of the group
may make Arnold so tense that he repeats
sounds and syllables and cannot continue.

The well-teained teacher knows that
these are important experiences for each
child, and that they may be exiremely
important in determining the degree of
success cach will have in his growth in

ERIC
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the language arts. Faced with such a wide
range of abilities in language the teacher
naturally asks, what influences hive been
operating before these children came to
schoo! to bring abont such marked differ-
ences In such a basie skill which is so
essential to school success?

The home has been the arena of the
child’s first language lessons, and the vary-
ing degrees of language skill in the pupils
aro to a considerable extent the products
of the kinds of experiences the children
have had in their homes during thelr pre-
school years. The mwre the teacher can
learn about the home environments of her
students the better insights she will have
into their potentinlities and limitations for
language growth.

Babbling in Infancy

Much recent research has dealt with the
pre-linguistic sounds made by bables (20,
31). We are just beginning to appreciate
the importance of these early utterances
and are learning how to analyze them. It
has been found for example that the more
the nursing service fs increased in a hos-
pital maternity ward the less crying the
babies do (1). It has also been shown that
bables who are brought up in a normal
family gronp situation vocalize more, and
in a more advanced manner, than babies
rafsed in an institutional environment (8,
15, 18, 17, 28). These tendencies are al-
ready cvident in the first six months of life
and before the child uses any true lan-
guage with meaning. Even the differences
often noted in verbal intelligence test re-
sults at higher ages and in other measures
of language development between children
from homes of upper and lower soclo-
economic status begin to manifest them-
selves in the cradle (5, 21).

Other studies have followed to higher
ages those unfortunate children who have
been separated from their families and
who spend much of their babyhood in a
hospital or foundling home (13, 15, 16,
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~ Ber voice that the child

11, 98). The evidence shows that the lack
of individual attention and mothering that

~ the child ralsed in an institutional environ.

- ment experiences results in a general severe
~ retardation In motor, language, adaptive
‘and socfal behavior and that the most

. serlous and most permanent retardatlon
- occurs {n the language area, These results
" comd not only from Americhn studies, but
- also from England and from France (18,
© 98). The French study has shown that
- speclal individualized attention and pro-
- viding some individual “mothering” with-

~ in the institution seems to improve the

 rateof development, but that the language

under an - improved regime. All of this
evidence then points up the tmportance

~ of a normal family environment for the

~ baby’s linguistio progress even in early
. Mother-Child Relatlonships and

. Speech Problems

- Another V%:oup of studies seems to in.

the amount of contact the child

has with the mother who s his first lan.

guage teacher seems to be related to the

~ rate at which he progresses in language

owth, It is to the mother’s smile and to
= ives his first
- responses and echoing vocalizations (80).

It is the mother who interprets the culture

- to the child through the medium of lan-
 guage, and {t fs she who flrst fmpresses

‘upon the child the soclalizing expetiences
of abiding by the rules of formal com-
munication. The more opportunity the
child has to hear a friendly voice and to
have a correct model to imitate, the more
rapld {s his languago growth. The only
- child, who has the undivided attention of
the mother, and who enjoys it over a
longer perlod of time than other children,
i{s by far the most precoclous child in
learning to speak and use the language
(8). Twins, however, as well as triplets,
and the famed Dionne quintuplets are

Q

 development seems least likely to recover
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usually retarded in lunguaFe development
(4, 8, 9). These are all children who
have had to share the mother, and who

have never had her completely to them-
selves during this all-important formative
perlod. Girls who usually spend more time

‘with thelr mothers are usually moie ad-

vanced in language than boys (21),

It appears that not only is the amount
of time spent with the mother in the early ‘
nears important for language development,

ut that the kind of relationship that exists
between mother and child is also of tre-

mendous significance in facilitating or hiu-

dering his language growth, 1f a child

“is babled and pampered, one of the sig:
nificant symptoms of the immaturity of -
his personality may he a marked lisp, dif. =~

fulty in pronouncing “+” and “I” sounds

or some other form of babyish speech fn -
“which he tenaclously clings to former
speech patterns and manifests his tnabllity .
to grow up emotionally in this subtle fash. =

fon (31). Some children overcome thelr . -
babyish ways through the normal pro-

cesses of growth and thelr speech clears
spontaneously as they mature and have

more and more outside contacts and as

their mothers release them for independent

life in the world. Others need the help of

a speech therapist to overcome such handi.
caps. Their pro%ress is reported to be
about twice as

do not, and some might not clear up at
all without such help (28). One recent
study, however, compared a group of chil
dren who had speech correction work with
another matched group, who not only had
the same speech lessons, but whose moth-
ers also had psychotherapy, The progress
in articulation was much mor¢ marked
for the children whose mothers were
helped to release them emotionally and
to enfoy them at successive levels of ma.
turation (32).

Numerous studies of stutterers reveal

ast at the kindergarten
level if they have specfal help as if they
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that thelr rolationships with thelr mothers
or other adults who aro emotionally im-
portant to them are usually tense and dis-
turbed (11, 14, 18, 23, 26). Such children
often harbor deep resentment and sup.
pressed hostility toward over-possessive
~ and domineering motliers from whom they
are unable to break away cmotlonally oven
at maturity, All normal children go through
a perfod in thelr speech development when

- they do considerablo repeating of words

an szllables (7). This {s due to the fact
that thefr {deas are coming faster than they

~can say them. Normally this phase is out.

- grown In a family setting where there is
- o relaxed matter.of fact attitude. Howover,

- the parents of stutterers are tense, worrl-
- some perfectionlsts who are often over.

concerned about speech because of a
~ speech problem In'tLo family background
(18, 19). They often give the child undue
attention during this perlod when he re-
peats many words. The child may - then
~discover that he can gain attention which

~he does not get in other ways by this

© kind of speech, Or, ho may sense the fear

of the parents that he will stutter and, as
fears are contagious, he too develops a
fear which manifests itself in stuttering.
Such things are especially likely to become

~ problems if the child has to undergo an

operation, suffers from a serfous illness, or
ifp a new baby arrlves when he Is in a
critical stage of language development.
Thus, it appears that the parents usually

 make the diagnosls fv cases of stuttering,

and it is they who place the label “stut.
terer” on a child. Tt is also evident that

the significant events in the child’s emo-
- tional life have an important influence on
whether or not he will become a speech
problem or whether he will come to school
with normal speech habits on which to
huild academic success.

Home Atmosphere
Further indications of qualitative differ-
ences In the home atmosphere of children

Q

who are.advanced or retarded In language

developmient contes from a study b{ Ml
ner (25). This Investigator found that

children who were in the lowest third of
their class fn Rrst-grade language  scores
did not have breaktast with thelr parents.
No adult talked to them before school in
two-way conversations, Somo of them
heard only orders or Instructions, but there
was no actlve \)articipatlon‘ in conversa-

tion by these children either before school,

at supper or during the usual household
routines when most children have oppot-

tunity for conslderable give-and-take con-
versation and linguistic stimulatlon in the
family circle. It was also revealed that

these samo children do not recelve any

outward show of affcction from significant
adults in their homes, and there seemec
to be little evidence of genuine acceptance
by thelr parents. In contrast, the children
whoso languago scores wero in the upper

third of their class did have breakfast with
_thelr families and engaged in constderable
two-way conversation before school and at

supper, and they weie reciplents of cons
siderable outward show of affection in the -
family cir-le. When the disciplinary meth. -
ods used in the homes of these two groups

were studied, it appeared that those who

were retarded in language were liberally -

treated to direct physical punishment b

either or both parents; whereas those hig

in language scores were subjected to’con-
trolling, preventing and prohibitory - dis-
ciplinary techniques, but not to corporal
punishment. It is quite probable that these
are somo of the factors that operate mare
often in the lower socio-economle levels
to retard language clevelopment of chil-
dren in these groups and hence may ac-
count in large part for the often reported
differences in language development: of
varlous soclo-economic classes.

Bilingualism ‘
Children who come from homes where a
forelgn language is spoken present a prob-
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lem familiar to most exporienced teachers
(2). All of these children have the same
kinds of problems of leaving home end
adjusting to the scthool situation that
- English-speaking children have, but tn ad-
~ ditlon, they are confronted with having to
~ leam an entirely new system of communl-

cation with wh{;h they have had little or
no experlence, Inabiliy to communicate
makes oven the well-adjusted adult feel
- insecurs when he travels in a foreign coun-

- try, How much more insecure must the
little child feel when he enters a classroom
where & strange languago fs spoken, and
where perhaps the whole culturs which

~ represents everything he has learned to

love in the home Is disregarded, taughed
at, or at Jeast supprossed! It is important
that teachers and classmates show intersst
in and respect for the bilingual child’s
other system of communication which s
- merely different from, and not necessarily
inferior to, the prevailing system {n the
~school and in the community, In fact, it

#s -sheer happenstance that his native
tongue {s not theirs, and they too, may
sothe day need to speak and use his lan-
guage; and may spend many long hours
laborfously acquiring even the degree of

~ facility he already possesses in it. One's

‘ le::fuage habits have deep emotional roots,
awd in individual cases, the ease with
which one overcomes a foreign accent, or
the tenactousness with which he retains
it, may be an unconscious symbolie re-
sction to persons and events in early child-
hood with which such speech pattems have
become associated (6, 12).

Interdependence of Home and
School Atmospheres
As the children begin to feel secure in
the classroom situation they become freer
and more spontaneous, and fn a permissive
classroom atmosphere they make marked
progress in listening and speaking skills,
The teacher uses simple books to tell and
read stories and develops interest in books

by encouraging children to turn pages and
to look at pictures, In cvery way she tries
to create a desire to read.

Such preliminary tealning for reading
readiness may not bo necessary, however,
for children whoso homes have provided
them with good oral example, with a va.
risty of books and who have had storles
read to them at hoine. Children uncon-
sclously absorb the nttitudes of adults to-
wards books. The child who comes from a
home where two newspapets a day, soveral
magazines a week and several books a
month are read by the parents may seo
reading as a source of enjoyment and ree-
reation for those about him, He will be
curious about what can gosslbly hold the
interest of his parents so long. As all chil-
dren want to be grown-up, and do imitate
adult behavior fn much of thelr activity,
the child from the highly literate home
often pretends to read, wants to read,
asks to be taught the meaning of symbols
on paper and teles to make meaningful
matks as he colors and paints. This kind
of home atmosphere and example is likely
to lay the foundation for academic prog-
ress, and it is children from such homes
who practically teach themselves to read.
The home has created a necd and a desire
to acquire such skills and has made then.
seemn ifmpertant to the child.,

On the other hand, children who come
from homes where little reading is done,
where the parents spend their leisure hours
on the golf course or tennis courts, at the
bridge table or at the work bench, at the
bowling alley, or listening to the radio
and watching television, are not likely to
value reading so highly. Books and read-
ing seem unnccessary and unimportant
and do not attract or hold their interest.
Children from homes where parents are
illiterate may also sense thelr parents’
feeling of distaste for reading and their
frustration at their own inability to read
well, and their feeling of inadequacy when
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confronted with a reading situation, It 18
for children from homes such .as these
that reading readiness programs are es-
sentlal, and for whom the learning of the
complicated skills of reading and writing

" noed to be deferred. Children whose fame

~ illes communieate with excessivo use of
gesturo language, who use elliptical ex-
pressions amounting to a kind of oral
short-hand cannat anticlpate how a sen.
tence should be completed, and hence
_cannot help themselves much in guessing

a new word from context. Such children

practice in oral

need - much prelimina‘rr
listening before they

‘English, speaking and
- are ready to read, ,
- Children differ too iIn the range of ex-
Kerlenc‘es they have had. Those who have
had visits to the c‘ountrykhave‘probablx
acquired words like “tractor,” “pasture,
and “acre” in their vocabularies (10).
~ Those whose families have broadened thelr
experlences by taking them to visit the
seashore, a zoo or a dalry, and who teke
. the troublo to talk to them about these
experlences, giving them the proper temis
- for new objects seen and new processes
observed, will have much more extenstve
vocabularies on which to bulld their later
language arts, than the children who come
from bare, barren homes, who have never
had a vacation, been to a farm, or had
a ride on a traln, and whose chlef recrea-
tion has been playing with sticks, stones
and tin cans on hard city sidewalks.
~ Then too, some homes have provided
the child with manv playmates near his
own age ever since he was able to toddle
about in the yard. Perhaps he. has had
the stimulation of play with older brothers
and sisters or older nelghborhood children,
or perhaps he has had only one or two
younger playmates available, Perhaps hls
sole child companion lives at some dis-
tance, has often been ill and they have
played together only rarely, on carefully
planned occasfons. Such a child has to

Q

make tremendaus soclal adjusfmenta when

he comes ta sohool, and may find com.
mlonshlp much more Interesting than
oks for some time. His needs on coraln
to school are very different from those of
the child who has had two or three years
of nursery school exparience and who has
already learnod a varlety of techniques of
gotting along with other children, ~

These are some of the ways in which

home background from infanoy on make

children different as they approach the ‘

language arts curriculum in the elementary
school. 1t is obvious that these factors
produce such’ different kinds of children

- with such a variety of needs In language, o

with thelr varying patterns of skills and

handicaps, that individualizatlon of in-

structlon {g the only answer 1o the prob-
lem of thefr adequato education, :

Language Disablilities

Even with optimum oonditions in the =
‘school, however, there are sore children

who fail to learn to read and who develop
serlous learning disabllittes even in spite

of normal mentality (22, 28, 83). These |

often occur on a basis of emotional block-
ing and seem to be due to severe insecur-

Ity, anxlety or emotional trauma experl-
enced about the same time the ohild was
expocted to learn certaln language skills,
Anxiety and emotional tension are opposed
to learning. For offective learning ta oceur
a ohild needs to be relaxed, secure, and
free from anxiety. Studles of children who
have falled to learn to read in spjte of
normal mentality, normal vision, and pre-
sumably adequate methods of instruetion
show them to be serfously maladjusted
emotionally (22, 23, 27). Children most
susceptible to emotional blocking in rogtrd
to these early learnings seem to be those
who have recontly experlenced a change
of home, the arrival of a younger brother -
ar sister and those whase parents are either
excessively overproteating or apenly hostile
and rejecting. Such children may be g0
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preoccupled with thelr anxleties or with
thelr unresolved jealousies that they can-
not concentrate on the minuts differences
they are required to distinguish In order
to learn to read. Usually their failure to
learn to read is only one part of a total
laniguago disorder syndrone (83), for they
are likely to have heen slow in learnin
to talk, to have had poor articulation, an
may have even stuttered for a time (22).
For language difficulties do nol seem to
occur singly and aro much more likely to
~be found in combination in the same in-
- dividuals than would be expected by
chance. Sonietimes the family *tenslons
~ affeet severnl children tn' the farily stmi-
Jarly so that more than one form of lan-
guage disability may occur in the same
family. The syndrones of siblings may be
similar or one child may stutter and an-
other may have difficulty with reading.

~_Children having language learning dis-
abilitles do not all have the same type of
personality (23). ‘Those whose parents
are over-protecting are likely to stutter
~especlally if they are in the upper intel-
lectual levels. If their intelligence is aver-
‘age or a little below, reading fs likely to
be their stambling-block and they usually
have a ‘shy, submissive, immature person-
ality pattern, On the other hand, if the
anxietles seem to bhe associated with par-
~ental refection, hostility, and neglect, the
- child’s personality is likely to be that of
~ the aggressive hully or the pre-delintuent

whose low school marks aro often attrib-
uted-to his mishehavior.

Such forins of retardation are often al-
Towed to hecome cumulative and are not
called to the attention of a clinle or a
remedial teacher until after several years
of failure have built up unfortunate atti-
tudes towards school. hooks, and reading,
which act as secondary canses and which
are sometimes given primary consideration
In treatment. Often complaints are sent
home and these already refecting or over-

solieltous p.rents aro asked to help tho
children with thelr reading. This tech-
nique usually only inakes matters worso,
The refecting and hostile parent only be-
comes miore so, for he is now ashamed
of his son and takes it out on him fn punt.
tive and restrictivo disciplinary measures,
which only increase the child’s basio anx-
feties and his feelings of inadequacy and
worthlessness. ‘The overprotective parent,
on the other hand, may sit down with the
child and give him excessive attention for
school work, This, the child may enjay,
and he may find such attention moro pleas.
urable than school success. With his re-
gressive patterns of behavior he may even
dread the loss of the time the parent gives
him and he may fnd it more emotionall

satisfying to remain academicatly depem{
ent on the parent, ' :

Not all research studies are in harmon
on ‘this interpretation of language dtsabil.
ities. Some writers seem confused because
children having reading and speech” dis-
abilitles do not present the same person-
ality syndrone.” Certain of the Jarge-scale
studies have used superficial group tech:
niques which have heen inadequato to
reveal the dynamics involved in individual
cases. )

It should not be construed from the
position expressed here, however, that
emotional Insecurity always ‘manifests it.
self in a language disorder. Indeed, the
elinfeal literature is veplete with evidence

that insecurity ofteii shows itself in a

varlety of other probloms, It is even pos-
sible “for & Dright, emotionally tnsecure
child to read exceptionally well and to use
his reading as'a means of securing adult
attention or to escape into a fantasy world,
However, when reading and speech cases
are studied deeply enough to reveal the
underlying dynamics, the point of view
expressed above is invarlably confirmed.
It Is also evident that in any group of
children who are manifesting” severe be-
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havior disorders tho number of severe
reading and spcech problems is much
higher than would bo found In a sample
of normal school children.

Remedial Work ‘

The teacher who remalns cold and im.
- personal and relios chiefly on her choico
of materfals and her special techniques is
rarely successful. Her successes are likely
to be limited to those cases whose anxloties
“and fears which intetfered with their orig-
inal learning have cleared up in the mean-
time due to the child’s own growth and
maturation, or due to improved attitudes
in the home situation, On the other hand,
~ there {s considerable evidence in the litera.
~ture to indicate that the teacher is most
successful in remedial work who Is herself
a well adjusted, warm, outgoing person-
ality, who shows genuine interest in the
child and enables him to find some degree
of security in the tutoring situation which
he has never found before. Redmount
(27) has found for example that there is
a definfte relationship between the ade-
quacy of the tutor’s personality adjustment
and the degree of improvement in the
child.

The overprotective parents with shy sub.
missive children having language difficul.
ties are more likely to seek help with the
problem and to be cooperative with a
school or clinical remedial program. These
are the types of cases which seem to re-
spond best to treatment. However, they
often need a fairly long period of thérapy
before they are ready to undertake real
work in reading or speech, When person-
ality changes are brought about and the
child is relieved of his anxleties and ten-
slons, much progress in speech and read-
Ing seems to occur rather spontaneously.
It is almost as if certain latent learnings
to which the child has been exposed dur-
ing his period of anxicty now emerge and
become functionally cffective,

The refecting parents of aggressive chil-

dren are, however, unlikely to seek help
from a clinle or remedial program and are
unlikely to cooperato with the program
if they are induced to make an initlal con.
tact, Such children are usually referred
by the school, by a soclal agency or by
the court and nre rarely seen in clinics
charging high feos, for no one is sufficlent. -
ly interested in thelr welfare to pay for
tﬁeh‘ tutoring, Usually the{ do not get
help until a considerably later age and
after a more prolonged period of fallute.
It is much more difficult to accomplish
real results with cases of this type, for
often they have been hurt too deeply and
too early for their personalitles to respond
favorably, It is extremely difficult, it- not

Impossible, to find an adequate substitute |

for parental affectton which should be
every child’s birth-right. Perhaps by earlier -
identification and with fmproved tech-
niques based on a real appreciation of the

emotional basis of thelr problems we will

be able to help more of them than we
have in the past. Some of them are moti-
vated to learn in adolescence as they begin
to feel thelr growing independence, but
this usually happens only when they have
found a parent substitute in a teacher, rela-
tive, pastor, recreation leader, or surr-
visor in a correctional school who has had
a wholesome influence and enabled them
to find some measure of security in this
troubled world. |

From the foregoing it becomes abund.
antly clear that the mother is the first lan-
guage teacher and that the quality of the
parent-child relationship does much to lay
the groundwork for success in the language
arts, It is also clear that anything that
can be done to ease the transition from
home to school, to make the child feel
secure [n the schocl situation, to help re-
jecting parents to he more accepting of
their children, and to help oversolicitous
parents to release thefr children for inde-
pendent growth will free children from
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thelr emotional tenslons and anxicties so
that they may take advantago of tho best
opportunities for learning fn the modern
language arts program.
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School Influences

Ruria G. Strckranp!

Children have traveled a long way on
tho road of language learning when ther
reach the age for clementary school. All
of them, unless they have serious sensory
defects or serfous lack of capacity for
learning, can understand and can speak
thelr mother langunﬁo well enough to make
thelr needs and wishes known and to com.
municate with others on matters that in.
terest them. Most of them use all kinds
of sentences that adults use and a wide
vocabulary of words and meanings. The

- quality of language and the extent of vo-
cabulary which each child brings to school
are products of his environment and the
experiences it has afforded him. Whether
a child s bright or dull, his language will
be that of his home and nelghborhood,

The language a child has learned from
parents and others he loves and respects,
and that serves his communication needs
in his home life, is intimately interwoven
with his sense of securitv. If the language
used by the teacher and her methods of
communicating at school are sufficiently
similar to those of the home he tends to
find little d‘fRenlty in accepting her and
hroadening his feeling of security so that
it includes the teacher and the school. If
the language nsed and apnroved at school

differs markedlv in auality of usage or

fs actuallv a different languace from the
one the child has learned at home, he finds

IToxt Provided by ERI

it very difficult to feel relaxed, secute, and - .

happy in his new school environment, The

tenacity with which Spanish-speaking chil.

dren from Mexico and Puerto Rico, for
cxample, cling to thelr mother language
and uso it on the playground and even
in school at all points wiere they are not
actually required to use English, illustrates
the strong hold the mother language has
on a child and the difficulty he finds in
accepting emotionally any requirement
that he chango his speech. The samo prob-
lem of emotional acceptance exists when-
children disregard the usage forms that
Lave been practiced again and again in
the classroom. Many a child who accepts
without question what is being taught him -
in arithmetic, science, and social studies
rejects either consciously or unconsclously
any language correction that “does not
sound right” to him or that would jnark
him as different from the people by whom
he most needs to he accepted and ap-
proved. :
The Teacher

A child’s growth in language durlng the
elementary school years {s influenced by
a number of factors. 'The teacher is, her-
self, an imporiart part of tho language
curriculum. Her voice, vocabulary, enun-
clation, pronunciation, cholce of words,
and sentence structure all influence chil-

1Professor of Education, Indiana University.
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dren In a varicty of ways. How much and
in what ways children are influenced by
her s?eech and language depends on sev-
eral factors, Ono of these is the feeling
of confidence and security a child develops
as & result of a healthy rclationship with
his teacher. Another {s the degreo of basie
between home language and
school language and the respect shown
by each for the other, Still another factor
Is the use to which language is put, the
emotional tone it carries, and the feelings
it engenders in the child. Children in the
- carly grades frequently copy the teacher

_ quite unconsclously, while children of the

- middle grades are more strongly affected

by the standards of their peers thar those

~ “sét by tho teacher,

Language fs only ono of the ways teach-
crs communicate with children. Thelr at-
titudes, tdeals, standards, values, reactions
of all sorts, are also sensed by children
even though they are never expressed in
words. Children react to the personality
of the teacher and the climate for learn.
_ Ing that she develops in the classroom fust
as they react to light, heat, and air,

Consciously or unconsclously, teachers
- use language to bring about many types
of reaction in children. They may use
languago to stimulate thinking or they may
use it to discourage or cut off thinking
The teacher's use of language may help
- children to rcason independently or may

encourage them to accept dogmatic state-
ments without question or protest. She
may build up each child’s self-respect and
sense of the worth of his own thinking,
or she may tear him down and make him
feel inadequate or unworthy through criti-
cism, impatience or intolerance. It takes
real skill and a great deal of insight and
knowledge of the psychology of human
behavior to devalue an idea or a bit of
unacceptable bhehavior without devaluing
the person whose ideas or behavior are
unsatisfactory. Teachers teach children to

oxpress thelr thoughts or to conceal them,
to be sincero and out-going or to be cau-
tlous.and hypercritical,

The way tho teacher communicates with
children does much to influence thetr ate
titudes toward cach other. These do not
develop from the teacher's words alone,
but from her own attitudes of accoptance
or rejection, kindliness or intolerance, It
is clearly evident to children where each
stands In tho eyes of the teacher—whether
he s enjoyed or disliked, approved or -

- disapproved, worthy or unworthy. The

attitudes of the teacher fn turn influence

the attitudes of the children toward one
another, ' .

The values the teacher holds shine forth
in all that she doos. The si)lritual values,
the ethical, economle, social, and political
values that the teacher believes in all come
to the surface tn one way or another in
the course of classroom living, Therefore
children need as thelr teacher an emotion-
ally mature person who looks at life in a
straightforward and wholesome manner
and who can impart these attitudes to
them, :

Every teacher uses language to control
behavior, but the effectiveness of language
control varles with a number of factors.
Olson (20) calls attention to the fact that

i the nursery school approximately ninety

per cent of the controls are through lan-
guage, but that as children grow older,
less effort is spent on language designed
to produce acceptablo soctal behavior. An
intensive study of language controls used
by teachers was conducted by Johnson
(14). It ylelds a number of generaliza-
tions on language Influences, among which
were the following: suggestions and en-
couraging remarks impelled children to
accept or to continue simple tasks while
childF:-en given no guidance or approval
frequently abandoned the tasks; specific
requests were more effective than general
ones; pleasant requests were more effec-
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tivo than scolding in encouraging children
to attempt tasks or in diverting them from
activities which interested them; hopeful
remarks were moro valuable than depriv-
- ing ones; encouragement caused a child
- to work promptly, whereas verbal huriy-
~Ing tended to delay rather than expedite;
ard shmple requests were moro cffective
than threats, ‘

- Skill In the use of verbal controls is,

therefore, closely related to general teach.

- Ing skill (19). Sheer quantity of language

has been found to be unimportant in guid-

- ance, but quality, as oxpressed in tho per-

centage of positive nnx constructive lan-

guago is very fmportant. Language, Olson

- states, Is circular in character, Integrative

- language on the part of ‘the teacher pro-

duces  integrative behavior on the part of

tho child, while ineffective, or divisive lan-

- guage may produce resistance or aggres-

~ slon (19, p. 307). In the former situation

~ the childs mental and emotional states

~are improved, or at least kept in egnilib-

rlum, while fn the latter situation they
deteriorate progressively. ; '

The 12,000 children who wrote composi-

- tions In connection with a Quiz Kids pro-

gram on the topfc, “The Teacher Who Has

~ Helped Me Most,” listed a great many
- points which brought out the significance
- of the mental hygiene approach in the
~classroom (81). ‘It was the outstanding

quency the qualities' emphasied were: co-
- operativeness; democratic attitudes; kind-

liness and constderation for the individual;

~_ patlence; wide interests; pleasing manner
. and appearance; falrness; sense of humor;

. good disposition and consistent behavior;
- dnterest in pupils’ problems; flexibility; use

~ of recognition and prafse; and unusual pro-
- ficleney in . teaching a particular subject.

~concludes, “The boys and girls appear to
_ bo grateful to the school in proportion to
- the degree that it offers sc

feature of their letters. In order of fre.

~ United States find a joo

‘progress of thelr work, and to evalua
their activities in oral perfods under
“teacher’s guldance help children to 1
to express themselyes with Increasing

' XVitt{, who was responsible for the project,

success, shared experfences, and oppor.
tunitles for personal and soclal ad jlust-
ments. And these are precisely tho factots
which promote good learning” (81, p.
386). Jersild and Holmes (13), in an
carlier study, analyzed characteristics men.
tioned by children as those thoy liked
best and liked least n teachers. Many of
the samo qualities appear as in the study

by Witty. Children like teachers who plan
interesting school profects and who explaln
well. With the children, the teacher’s suc-
cess or failuro appears to lio h\r{;ely in her =
personal qualities and soctal relationships,

- The Peer Group ; e
Young children appear to be fnfluenced

by the teacher'’s awn language far moto
than aro older children. The reasons for
this are not hard to find. Five and six-year-
olds usually like thelr teacher very much -
and seven-year-olds feel particularly close
to her (10). They want to pleaso her and
often call attention to thelr efforts In order -
to gain her approval. They also imitate
quite unconsciously as their ears become
attuned to the teacher’s speech, When

they tell a story or repeat a poem they

have heard the teacher read they tend to
use her manner, speech patterns, thythm,
dramatio interpretation, or whatever to
them is a part of that selection, = .

Through play with other ‘children of =
their own age boys and girls learn to
engage in moro and niore true verbal Inter-
action.” Plaget (21), iIn his studles of =~
French-speaking childien in Geneva, found
littlo real conversational interaction before

- the age of seven and one-half years, where. -
as teachers in both En%!and and tho -
¢

’ deal of such
interaction at fivo and six years of age
21,29, T

opportunitiés to share, p;ah, r‘éporftf the
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and clarity, Such experiences also enable
them to listen and to react to the contribu.
tions of others, and to allow others thair
share of time to talk. These abilities grow
more rapldly in the guided group situa.
tlons provided at school than in unsuper-
vised nelghborhood play or at home with
people of varylng ages and relationships
(9, 27). From the ego-centercd speech
. of the young child to a maturo meeting
- of minds is n long procese of growth an
~requires practice and gulaunce sl along
the way. ‘
. Beginning at eight years of age and be-
coming very strong at nine and ten {s
- interest fn breaking away from adult dom.-
~ Ination and in developing closer tles with

. ~the peer group.” Untii recently there have

- been relatively few studies of nine to thir-
 teen-year-olds. Redl (22) gave attention
- to them fn 1844 and Blair and Burton (6)

~In gang and groun life which appears an
. ontstanding characteristic of this perlod.
- Zachry and Lighty (25) consider this

group life before pubertv an_imnortant
- step in the growth of independence for the

'v’:individuat” Tt appoars to serve as & haven
_from parental authority and an opportun.

~ demands than do adult ones. Tt is clear
- that “there is extravagant disregard for
“adult standards in such matters as man.

. secrot signs and secret language at this

~ perlod helps_to prevent adults from follow-

 Ingand checking on gang activitles,
. Along with all of this effort to break
~ away from adnlt controls and standards

t ability to il In correctly all blanks

not mean that a child will apply what h

\é

- have summarfzed what fs known about
. them more recontly, All studles of chil--
~dren of these ages indicate the interest

A curlous
ity for soclal contacts that make fewer

- ners and grooming. The development of

es disregard for the kinds of speech
s consider imporlant. Teachers find  child could commit wa
;  cori | per to another child to ask or to give help.
work-book exercises in ‘1ahﬁﬂagé does ‘
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mediato presence of the teacher. Many
children find themselves In very serlous
conflict between thelr loyalty to the teacher
and her standards and the accepted be-
haviot of the group. Some of them actually
reject the teacher’s corrections beeause
they cannot afford to {:zo‘ ardizo their place

in the group through failuro to At into
the group pattern. Others may try to live
up to hoth standards, but they rarely suc. .
ceed In standing well with both the adult
and tho peer group. , R
~ Interest In now, colorful, vigorous vo-
cabulary s keen during this period. Slang

Is acquired eagerly by so?e children and
many of them try at least a little com.
pletely - unauthorized languago. = Strang

(26) suggests that some of this interest :
in language might possibly he dirceted -

into ‘Interest in a forelgn language f it
were taught so that the learners could

enfoy and utilize it In daily contacts,
- 'The preadolescent perfod fs one of tre.

growth in vocabulary if these varied in.
terests aro encouraged and fed,

. The School Environment

‘ ~and Almosphere
pattern of classroom arrangé-
ment. developed In the schools of ths

United States during the latter half of the -
last century, The individual desks screwed ~
down in evenly spaced fows with the
teacher’s desk in the center front of the
‘room reflected a bastcally undemocratie

philosophy. - Such a seating arrangement

made each child as completely an fsland
~ of isolatlon as was possible with the avail. =~

able space. In such classrooms communi-

cation among children was usually for- o

-t

~mendous intellectual curlosity and wide
~and vital interests, With this goes rapld =~

bidden and illegal. One of the greatest
cerimes a child could commit was to whis-

To commuhlcate In wrl‘ttng"thrqukg; pass:

ing 4 note surreptitiously often bre
dire consequences if detected. The
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mert of the teacher’s desk expresses the
concept uf her role. In such a setting
she can see and doninate at all times
without moving from her station.

In schools In which teacherr seek to
apply what fs known about child develop-

~ ment there Is movable furniture and work
centers are provided that can be arranged
and rearranged to fit all kinds of class-
toom activities and needs, There are cen.
ters of Interest to stimulate thinking and
inltative so that children do not need to
walt for the teacher's next command in
order to use thelr time purposefully, Ar.

rangement of furniture lends itself to both

~_Individual and group work, Grouping for
- varlous types of actlvity provides encour-
agement . of thoughtful and helpful Inter-
- action so that children learn to communl-
~ cate with their peers and work together
a8 well as ndependently,  Classrooms
- should not be factorles for pouring knowl-
2dge and skills fato children as into rows
~of empty cups. Classrooms should be
~workshops and studiés where children seek
- creatively and cooperatively for experlence

and learning (27),

" this serles, children have had enormous

practice with spoken language hefore they

.~ © come tu school. A child of four s satd to
 be verbslly inactive no more than nineteen

- minutes of his waking day, with four min.

L utes his longest period of silence. He may

© thousand words a day (27), As a result

- school with & largs voenbulary of words
~ (38) estimates that six-year-olds

st grade havo. vocabulirles of about
24000 words, Further language growth 1s
- often inhibited rather than advanced by

fewer recognized and promising things te
14 , } g things.

1 have a verbal output of ten to twelve ~actions in frustrating situations was al

tevealing. In the traditional school studied.
children’s reactions were over-conforming
while in the “progressive” school they wera
under-conforming (18). The investigators
“concluded that their data support previo

of all this language activity, he enters.

© and meanings. A study by Marg K. Smith-
entering

“is~ under which the Individ:

roup, there will be little growth in skill
n using oral language. If children are tled
too closely to a program of skill develop-
ment In reading and writing, they are
forcibly placed on a linguage-learnin
plateau, since the words they deal wit

“in this early perlod are all known words

which they have long been using efec-
tively in oral situattons (19, 27). o
In order for children to progress in lan.
guage development, there must be many
types of Rrst-hand and vicarlous experi-
ence at every grade level. Soctal studles
and selence experiences provide many op-
portunitles for growth in vocabulary and
sentence structure, as well as in clarity -
and ease of expression. Classroom equip.
ment, materlals, activities, and organizas .
tion need to be planned with these de-
velopmental needs in ming, e
In an effort to develo

techniques for

- studying the psychologieal relationships in -

classroom, a detafled study was made of

the entire Waktni day of a seven year old
S

boy (34). In the soclal climate of his =~
classroom he appeared less intense, loss -

| . energetic, less ‘efficlent and creative or
“Ax was shown in the previous article in-

constructive, though somewhat more co.
operative in activities than he was outside =
of school. The classroom habitat offered

do and his behavior in it was generally
less s'atisf(ing- A study of the telationship
of school atmosphere to children’s re-

studies which indicate that more. perm
sive environinents in which fewer fru

by Hons occur tend to provide conditio

n inftf
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dren’s language that grow out of the school
~situation and the peoplo who aro a part
of it, there are also the deliberately Ean‘
ned influences for which the school as-
- sumes responsibility. Ono of the special
- tasks of tﬂo s'choo{ has always been the
~introduction of children futo the undet-
- '}s)tainding and use of written language sym-
 bols, v
‘The school’s influence on children through
- books, reading, and literaturs has four
- major facets: the provision of adequate
~ quantity and variety of hooks and mater-
. als together with plenty of time to use
- them; help with developing skill in read-
~ Ing; guldance in the selection and use of
- reading materlals; and any therapy which
- may be needed. - BT

Modern schools center their first eﬂt;rfs'

- on building Interest in storles, poetry, and
- books and helping children to enjoy them
< (2), Every good kindergarten and first
~grade gives fmportant space to a library

. table, book corner, or. some shelves from

- which children may select books. It also

 provides a ‘comfortable spot where' chil.
- Sren may browse through books, look at

~pletures, and construct their own content
~or storles from the pletures or reconstruct

. the storles they have heard the teacher -
- tell or read. Classroom and schoo! librarfes
a8 well as the public library provide a

- wide varlety of materlal for older children -
who can read, as well as guidance n the
. selectlon of materlal that is sultable in

~ difficulty and content. King (15) has

_ progress. Since Americans give more time

- form,

rtance in sti
ment

“called . attention to the influence of the .
classroom and its equipment on reading

to magazine reading than to any other
. 5\6 classroom should be well equip-
-ped with magazines as well as with many
~ types of books other than textbaoks, The
emotional and intellectual - environment
~ which the teacher creates is of the greatest

nulating progress in read:
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doveloping essential reading skills has been
written about so extensively that it need
not be given space here (5, 23, 80). There
are as many methods of teaching reading
as there aro varlations i children’s needs,
The point of greatest inportance is that the
teacher adapt both mothods and materials
to the Soc(nll and emotional as well as t)
the intellectual necds of each child, .
Children’s interests in reading have been

studied by a number of investigators, both

librarfans and teachers (82, 33). Lazat

(16) found no great difference between

the reading matter selected by dull chil-
dren as compared with children who were
mentally average or superior, The dull

~children read less, however, and tended

“to turn somewhat more to mysteyry and.
edventure storles than did children of
higher ability, Such interests are fed by .

the available profusion of comics, whic

may account in part for the heavy rea,dtng;?ff S

of comics by these children (1), Studies:
of favorite books at varlous age and grade
levels have been summarized by Witty

and Russell in thelr recent books (30, 23); -
Suggestions for guiding children’s read-
ing appeat in these books and n a num.

ber of others (5, 23, 80). -

 The therepeutio value of reading is cur-
rently recelving a good deal of attention,

Russell (24) has summarized what is
known and belleved about the use ‘of
reading to relleve or to heal emotional
problems. Psychiatrists, psychologists, and

~soclal workers are turning attention to it
‘as well as educators, Reading proves valu.

able therapy for some children and for

Some types of problems. A teacher who
has read children’s books with tlis in mind
_can put materlal before a child so that he

mdy relieve some of his anxiety, feat, ten-
ston, and frustration through identification
with book characters and events, and h
may thus gain confidence and a sense of
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and deprived boys who wete not delin-
quent show at a number of points in the
study of juvenile delinquency. by the
Gluecks (11). Thke right books at the
right time might concelvably help
boys to satisfy somo of thelr rostless urges
‘to be doing things that seem important
“to them, Books might give them some
perspective on their home prcblems as

el Certainly, the friendly tnterest and

rsonal concern of a teacher who puts
orth real effort to find books such boys
like and who takes time to talk tho books
over with them might save some of them
from delinquency. A

Interrelationships of Language Arts

-+ Learning to write, to spell, and to put

~ language down on paper in conventional

form occupy a considerable portion of the

~ time of the elementary school years. While

ft s undoubtedly true that any skill as

. Intricate and exacting as. these require &

~ great deal of practice for mastery, con-

sensus Is growing that functional learning
- Is more economical and has greater value
~ than meaningless practice on Isolated skills.

One cannot write writing nor read read-

. ing, therefore one must write and read
- _something; there must bo content of some

~kind if skills are to be acquired In form

e second article In this serles, a pos:

 diffcultles and deficlencles |
b Is attenti

rtley -als

such-

_and attentlon must be given to individual - -

- The school’s influence ol
growth of children is of great cor

‘all who are interested In education. Part’
“of that Influence results from ully

- evident, Part of the influ

unpublished study by Hughes (12) which
Indicates that achfevement In spelling
bears a positive relationship to a wide
range of other skills. In descending order,
thase are: reading, language usage, capital-
fzatlon, punctuation, sentence sense, and
paragraph organization. Cook (7) iIndi
cates. the relationshlp of grammar and
usage to spelling. Othet studles also show
that reading comprehension is positively
related to hearing comprehension and hear-
ing comprehension {s positively related to
vocabulary understanding and language
use, Thus, it appears that no \l:art of the -
constellation or language  skills can be
completely divorced from all others either
in learning ornwuse, =~
The value of systematio practice on lan-: =

FUage skills versus incldental practice has

ong been constdered and discussed. Daw-
son (8) has drawn together some of the
most important pronouncements regarding
this controversy, She found evidenco that
leaders were Insisting as early as 1920
that regimented group instruction s fn-

ferlor to individual instruction. Over 1600

children i Grades 8 through 7 tumed in~
language papers, an analysis. of which
proved that the children who had known.

; ‘the language facts before the Eréétlce les-
" for vse, Conscquently, teachers are em. SO0 turned In correct papers wi
phasizing increasingly the.” Interrelation
. ships between the content of soclal studies, -
. sclence, and literature and the skills which
- are means to ends In dealing with that
.. Adtley (4) has summarized the studies
~ dealing with the interrelationships which
~axist among the language arts themselves,
- He found that correlations. between read-
~ Ing and other language abilities are sub-
~ stantial even though the inflyence of n- -
%e_ll,i%enge Is removed (28). As was shown
g ,
tive relationship exists - between - speech
encles In readng

ereas thoso

‘who had been making mistakes continued

to do so. Her conclusion and that of other
studies, she cites, Is that both direct and

Indirect attack must be made on languags
“problems In relationship to use. This effo

must be carried on through enterprise o
which have real social value for children

needs In all cases;

uence on tho languag

planned language experiences and from -

gulded practico tn areas whero need fs
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Introduction

- Language as a vehlcle for communicas

~ ton, for t tnking, and for the control of
~ behavior, has its roots deeply burled in the
~ life of the community. of which the child
~Is a part, The present emphasis upon the
- language arts as processes in the child's

- emphasts upon the content within which

;mgmity influences language growth, Each

.  f with learning in all other areas”
- Growth in language depends upon the

© of meanin

~ence, - This environment with all o

-on the corner; this
f dts. physical ch
“swiniming, the

- development needs to be balanced with an -

 the processes operate, and it Is within the
- area of content especially, that the com.

~of the language arts, listening,’ speaking,
- reading, writing, carries content, for as
- Swenson (14) states: “The subject matter
- or content transmitted through the lan-.
 guage processes affords the key to integra- - o
.~ tlon of learning in the language arts fleld ' G
“The early lilacs bccamo part of this child

uality of meaning derived by the child
rou§h eac}11 l?ngl}xsge b:xperienﬁe. Theto

t L ‘
i “32:%32@1 %ndt‘t‘t’\?'lnvﬁgfnim ' And the fish suspendfng themselves 0

~ In which the child lives and gains ex eri-{l'

titutions and individuals, the home, theil
], t "e«nefghbors, the churchlrthe po-

'And the schoolmislrcss that

] htlfnn Yl oot Loser :f* orosd And tho Mondlz boys t!’mt:pass d,

things make the community. And they =~
become a part of children in unique ways
because cach one is a different individual,
Many years ago,’ Walt Whitman in-
“Leaves of - Grass” described the inter+
action between the child and his commu- =
with the words of & poet. It fs diff.

cu t to find anywhere a more potent picturo
of the impact of community life on the
language of the growing child ( g
“Thete was a child went forth every da ,-‘

And the first object he look'd upon, that».
object he becamo,

‘And that object became part of him for“ :;:,;,;:’;

_the day or a certain part of the day,
Or for many years of stretchlng cycles of
years. oaag

nd grass and white and red motning.
Iorles, and white and red olover. and
the song of the phoebe bird, g

curlously below there, and the beautiful‘
curfous Hquid, :
d the water )ﬁlants with their graceful‘
ﬂat heads, all ecame ;:art of h!m.
pass’d_on h

~way to the school,

qtiarrelsome 0ys, -

' lnietr of EI
Sehocls, Wilningms
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His own parcnts, ho that father'd him and

* sho that had concelv'd him 1a her womb
and birth'd him,

They give this child moro of themsclves
than that,

They gave him afterward every day, they

became part of him,
. ¢ 0

The family usages, the language, the com.
pany, the furniture, the yearning and
swelling heart,

Affection that will not be gainsay’d

Tho sense of what is real, the thought if
after all it should provo unreal,

The doubts of daytime and the doubts of
nighttime,

The curfous whether and how, whether
that which appears so is so, or s {t all

flashes and specks?
]

* *
These became part of that child who went
" forth every day,
And who now goes, and will always go
forth every day.” ‘

E lward Wagenknecht has rendered a
similar service in his delightful collection
of fragments of autoblography (15) which
reflect the ways people and places in a
community shape the child into the adult
he is to become. In this material there
are many excellent illustrations of how,
through community life, the content of
language is developed.

Research studies of the effect of com-
munity influences on language growth are
few, particularly for the nine to thirteen-
year-olds, Available studies show, how-
- ever, that a common characteristio of this
~age group is the desire for gangs, clubs,
and other groups, free, or partially free,
of adult domination. This desire for free-

~ dom from adult control 1s sometimes mant-

fested in the uso of language, in carrying

= ~-on gang or club activities, which may be

~offensive to adults or which may violate
~home and community standards, secret

e codes and symbols unintelligible to adults,

- and other language activities. Zachry and

Lighty (10) clte the values of group life
actlvitles for children of clementary ago
In terms of establishing independence from
Earcnh\l control, Studies by Redl (9) and

y Blair and Burton (1) summarize data
descriptive of this age group.

The pre-adolescent Eroups’ language s
usually characterlzed by a love of slan
which is frequently Indigenous to the loca
community, This may well be a continua- .
tion of tho interest in languago manifested
by tho very young child who fs experfenc.
ing his initial uso of languago and ma
provide a cluo, as Strang suggests (12), for
the introduction of the learning of foreign
languages in tho elementary schools,

Agaln, the soclo-economic status of a
community plays an {mportant part in the
language growth of children. The avall-
ability of cultural resources, the interost of -
parents and other adults in cultural and
recreational pursuits, the kinds of news.
papers a community supports, the amount
and quality of readin§ stimulated by the
hotie, the school, and the local libraries,
all play a part in language growth. Strick-
land (13) cites a study of vocabulary of
several thousand children in Blrmingham,
England, which showed that at ten years
of age, children of a high socio-economio
Eroup scored on an average fifty percent

fgher than children from poorer com-
munities, The difference between the two
groups diminished with increase in age
until at fourteen, there was little difference
in vocabulary scores. ‘

While there Is comparatively little avail-
able in the fleld of research on community
influences on language growth, a number
of potentially significant contributions to
this problem are found in current experi-
ments and practices which are at the pres-
ent imo unpublished. A description of
some of the more promising attempts to
use the community for stimulating lan-
guago growth seems appropriate, Natur
ally, many of these experiments are school

directed, for the good, modern elementary
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school uses the cormmunity as a laboratory
for learning,

The Community as a School
Laboratory for Language Growth
The teacher who would develop insight
into the potentality for stimulating chil-
dren’s languago growth through com-
munity oxperlence must becomo the poet
Elizabeth Browning describes when she
says,

“Tho poct has the child’s sight In his
~ breast

And sees all now. \What oftenest ho has

viewed
Ho views with the first gloty.”

- Here is tho teacher become the poet
Mrs, Browning describes, when she ob-
- serves with a three-year-old the clouds of
smoke pouring from the chimneys of New
York’s roof-tops and recognizes as lan.
yuage growth the child’s comment later
as she sits alone, “I'm being quiet as
smoke”; and the five-year-old who makes
~ & brilliant picture of the frelght tratn he
has recently seen and desctibes it with

~language equally brilllant and colorful,

“Here’s a big freight train, a clattering,
battering train that bumps along, carryin
all the world’s airplanes over these tracks”
- This Is language growth in young children
‘which could develop only through rich
and vital experience in community living
“There is the teacher of six-year olds who
sees the opportunity for community ox-
perience as content in developing language
~ processes through soctal living, “She takes
~her group on a trip to a little fsland just
off the northern tip of the Bronx and later

 records this experience, o

: A Trip to City lsland
- “One day during discussion it was de-
clded that we might make a map of the

‘Bronx. We had made so many teips that
~we could almost do the entire’ Bronx out- -

- line but we did lack knowledge of the
. eastern boundary, Howover, any place you

York market, aro kept. They are flown
from Maine, droppe

in the Bay,

go to tho cast would bo practically the
samo as tho castern boundary, water, Wo
thought a trip to City Island would be fust
tho thing to E)elp us.

“The proceduro, as usual, was to visit the
place first, without the children, and moro
or loss smooth the way. So I went to City
Island ono afternoon. Tho fsland is a won.
derful place for getting a view of the cast
coast of the Bronx. It is a tweuty minuto
trip by school bus.

“The chief industry of tho island is build-
Ing boats, from row boats to million dollar
yachts. During tho war they built landing
craft and other small boats. I talked to
Mr. P.. .. at Bildon Point and then went
to see Mr. G. ... manager of Minniford
Yacht Builders. I had to have permisston
from Mr. S. . . ., owner of this “vard” in
order to take the children on the pler; hg
gave me permission,

“We then waited for nice weather. The -
Friday we exgccted to go it rained, but
Monday was beautiful. We wore able to -
get the bus, so we all got ready. The
children wero oxcited because thelr fn. =
terests in boats had incrcased and so had
their interest in making the map. Off we =
went to sce, hear, smell, anl maybe feell

“The bus took us down to Broadway,
through Van Cortlandt Park to Gun Hill -
Rd. and on to Pelham, from Pelham across =~

a small bridge to City Island. S

- “Mr. P, .. met us at Bilden Point, The
children liked him tight away, He had
brought shells for them and had a big
one which he said he had had for years,
He told us that Bilden Point is the south-
ernmost point of City Island from which
ou get a wonderful view of the coast, -
Here, too, lobsters which supply. the New *

ine, at Rye Lako, and
brought on to Bilden Point hy boat. Here
at the potnt thernre_képt’ In pots of sal
water until used. These pots vre located
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“At Bilden Point there is a pilot station,
. too. Here boats whose captains are not
qualified to tako them through the waters
to Hell Gato Bridge pick up a pilot who
is qualified,

“Jonathon was excited about the “pots”
for the lobsters and wanted to see them,
Mr. P. . ., explalned that these were
- sunken tanks and made so lobsters couldn’t
- get out but salt water could get in. He
made a crude sketch for Jonathon which
was carefully guarded all the way home.

“Bert, who had been running back and
forth exploring, suddenly wanted to know
what that high pile of stones was with the
shiny thing on top. It was Stepping Stones
Lighthouse. Wo all sat down on the pier
~while Mr. P. ., . told us about the Indfan
‘legend and how this lighthouse got its
name, The gist of the story was history
for six-year olds—that the Indfans thought
Glants, going from one island to the other,
- used these stones to step on when crossing

~the bay to Long Island from City Islantﬁ
Bert, Jonathon, Bill and Stephante were

. doing glant steps all over the place.

“We went down to Minneford Yacht
“Builders’ Pier and were met by Mr. G, , .,

"~ We all called him Mike rigut from the

~ start, Thére were boats, and boats and
more boats, some in the water, some out
- of water and some just belng built, Mike

began to tell us about the cradle. “I
thought water rocked boats,” said Bill.

'Then Mike explained that this cradle is

. pulled up onto the rock and the boat is
~In “dry dock.” ,

© “We started out along the pler, Here
~ Norman reached down to feel the pipes
s he called them, Mike told him about
~ these “pipes.” They were pipo lines for
electricity to charge the batteries, to keep

~ lights and clectrlc stoves and heaters oper-
- ating in the boats, Thero were gasoline
~ pipes for the propeller engines and fresh

- water pipes for cngines, drinking, and
- ywashing water, :

~from there to a Jarge pontoon or

“Thero were tracks running out on this from the East Indies was the best,

pler and the children asked Mike about
these, wondering if an engine ran out
there. Ho sald it was a truck which was
run along the pler in order to carry repalr
equipment out and brln% back the engino
to the work shop after it had been litted
from the boat by a derrick,
“We went out to tho end of the gler and
oat, by
way of a ({(an plank. First the children
just looked, then they must have been
smelling too (it didn't smell too good).
Bert said, “It stinks,” This must havo been
a signal for questions for they came quick
and fast. One of them was, “What were
the bunches of logs, all tled together, do-
ing standing up in water. Two of the boys
knelv they were pilings, :
“One or two of the tim!d children didn’t
care for the swaying of the pontoon. Wo
sat and listened to Capt. B, , , ., who had
come from France not long before, tell
vs about masts, shrouds, and rigging,
which was somewhat over our heads,
“As we stood on the pontoon, looking
over the water we could see iiart's Islan
on which is the Naval Prison, After visit-
ing one of the boats to try out the bunks,
get a drink at the little sink, see the lounge,
and look at the chart which was placed
under the glass right at the wheel, we
turned back, :
“The boys loved tho shiny wood as they
ran thefr hands alonfg ralls, They wanted
to run their hands along the masts which

were lying on one side of the pler. They -
were so smooth, Stephanle said they were =~

like yellow looking glass. Then Mike took

us over to the lumber piles which reminded Sl

the boys of our block shelves in school,

only there was space between these. Mike
sald the boards needed afr to clrculate
50 that they would become “scasoned” or -

drled,

“We learned that cedar, oak, and ma«"-ﬁ“ .

hogany and teak wood were used for boats
and that the hard teak wood which came




COMMUNITY INFLUER(CES 20

~ “We all were invited to the workmen's
“locker” room and then were ready to go
home,

“This experlenco took hold at once, The
Bay and Sound were laid out and boats
put on it. A few days after the tﬂ% the
work bench became a busy place. Boats
were in the making, all kinds. Lighthouses
appeared in the paintings. Stories of thelr
own developed, And 1 do think the chil-
dren got a real feeling about the eastern
boundary of the Bronx (8).”

This glowing account of a rich and re-
wardinﬁ experience in the community re-
veals the equally rich and rewarding ex-
perience in language, in the discussions,
the planning, the conversations, the new
and exciting concepts and vocabulary, and
finally in the creative story writing that
resulted, ;

An equally exciting account of tha com-

~ munity as a laboratory for lauguage ex-
perlence Is the following excerpt from a
student teacher’s report of her work with
~seven-year-olds (11)., In deseribing one
phase of an exploratory study of their
city, the children planned a river drive
to see the Hudson and East Rlvers. The
= teacher records the following account,
. “Upon our return, the children wanted
~_to start a story right way; ft still hasn’t
~been finished, but is being added to daily,
‘line by line, Here is the “river ride” to

" datet

i The River Ride
~ We did ot have a boat—we had cars,
- Two cars crammed with children,
~ From the school to the East River,
~The dirty, gray, oily Fast River,
- Which was pushing and fighting with a

. boat, S
- Wo saw rocks in the river -
- And Welfare Island,
Over it the (%geemboxo, Bridge
girders
arges
hoots

hraige

- quirin ‘
_often become a happy comblnation as the -

~ Chief En%hieér of the 'Skt?e,et‘;énd_‘ ,
© 10th and King Steeets .
 Dear Sin

The sacks shot down! Whizal

A helicopter was coming down

We could ses its pontoons.

The Williamsburg Bridge seemed ugly.

Then we saw the busy Manhattan,

Bridges~cars coming and golng,

Some from the Holland Tunuel,

The East River was here~

It was more awake here—~

Tugs, fire boats, police boats,

More barges, rows of coast guard speed
boats,

Trains and ferrles,

“Through careful guidance the children
were not overwhelmed by the number of
things they had seen, By taking the story
plece by piece the children had the oppore -
tunity to take in the interesting points
alon%]the way. , S

“The sand table had been put into use
to gortray the harbor. Boats have been
made from clay in the classroom, and In
shop from wood under the guldance of 8
competent tcacher, Houses have also been -
made with stores and apartment buildings;
these will be added to the sandbox scene
as it really takes shape, By

“Dally, some part of the trip creeps into.
the morning discussion; the children are
thrilled with thelr trip, and soon will be -
ready to share a fow of the experfences -
with the Lower School in assembly”
Developing soctal responsibility and ac- -

6 skills of letter writ’lng may

following letter, written by the fifth grade

(18) in a school in a large clty, attestss

~ George Gray School

, ~ Wilmington, Delaware
L ‘October 8, 1052

Mr.E,,...K..'.WV e

~Sewer Department

Wilmington, Delaware

Ther

e is a dirt Island at the Intersection
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of 23rd and Locust Strect and it has tall
weeds, The fslaud looks unatteactive com-
ated to the school grounds and Price’s
un, We are wondering if you would send
some men to cut the weeds,
George Gray children would appreciate
it if you would cut them.
Yours truly,
Room 803
The thrill of having an immediate re-
sponse to this letter stimulated these fifth
g}:aders to write a second letter requesting
the improvement of the land through sod-
ding and planting, Thus, these children
were stimulated br observation of the
community to use language, and in turn
thelr use of language had an impact on
the community,

Modern Media of Communlcation

It had been said that the great frontlers
of the modern world are the ficlds of hu-
man relationships und technology. Cer-
tainly today’s boys and girls are experienc-
ing language through media unknown in
the childhood of many teachers. The astute
ninc-year-olds in a school for gifted chil-
dren recognized this fact when they de-
vised “A Mass Media Test for Teachers”
in which teachers were asked to classify
a list of familiar characters in movies,
comics, radio, and television.

Radlo. Ten years ago, before television
was'a cominon medium of communication,

. the concern of teachers was centered on

the effects of children’s radio listening out
of schoul. The writer, with a group of
more than twenty primary teachers, car-
- rled on research during a period of four
-+ years on the effects of radio listening by
. young children of elementary school age
(5). The parents of the 600 children par-

Lk ticipating made significant comments re-

g@;ding the values for language growth
- through - radio listening. The following
. brief sampling is of interest. -

= "1 like my child to listen to the radio

I"actons ‘Tiat INvLUENCE LANGUAGE Crowiii

It gives now ldeas.
It helps to broaden lis mind and makes
him think.
It teaches etiquette.
It teaches proper speech.
It helps tho child with word pictures.
It develops appreciation of good plays.
It provides good storles.
It gives the child something to talk
about. :
It substitutes for a mother too busy to
tell storles,
It increases vocabulary,
It teaches the child to spell well,
It improves the child’s diction,
He leams things he doesn’t get at
school.”

From the mothers’ point of view, radio
listening had many advantages and few
disadvantages.

During the final year of the same group
study, the research was slanted toward the
response of young children te radlo adver-
tising (2). Five hundred children, half -
from each of the grimary and {ntermediate
levels, participated. Some of the significant
findings of this study are pertinent in an
consideration of language growth throug
community influences. It was found that;

46 percent of the primary children and

87 percent of the intermediate children

knew the product and brand advertised

in their favorite radio program. o

75 percent of the primary children and

80 percent of the Intermediate children

stated that they liked the product ad-

vertised, and purchased by the mothers
at the urging of the children, better than

the one used before. .

- 4 percent of the older children and. 23

percent of the primary children thought

that everything heard on the radlo was
b re.on i3

Television. How the advent of television =~

‘as a common means of communication tn =

-8 community has affected children’s radle
- listening is not yet known through research, =~
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It is safe to assume, however, that wide
radio listening Is still common and that
children’s language growth {s stimulated
in both positive and negative ways by both
media,

Wlttg"s studles of children's interest in
TV (18) roveal that in the survey made in
the Evanston schools, 88 percent of the
children had TV sets in thelr homes. While
about one-third of the children stated that
TV helped them with thelr work {n sub-
fects such as English, many claimed that
TV took their time and attention from their
studies. More than 40 percent indicated
they read less now that they have access
to TV. However, comic books were re-
orted to be read almost as frequently as
hefore TV,

We, Too, Have a Share in the
Language Growth of Chlldren

The Church, As In some of the other
media considered in this article, little is
available in research for evaluating the
effect of the church on children’s language
rowth, One of the most significant pub-
ished reports of a Sunday School experi-
ence is that written by Bentz Plagemann
(8). The story of a father who became a
Sunday Schoo! teacher and used skillful
language processes including discusston,
planning, dramatizing, and script writing
to help boys and girls change their atti-
tudes and their behavior is inspiring read-
ing and is heartily recommended,

The Library. In school and library circles
a great debate centers around the effect
- of radio and television upon reading habits
and tastes of children, As u supervisor
- participating in the planning of children’s
radio programs for in-school listening dur-

| : ~Ing the 19405, it was the writet’s exper-
~fence to find that radio dramatization of a
- child’s book always resulted in fncreased

~ clrculation of that bovk from the publie

~ librarles, Witty, however, as previously
. quoted, reported a decrease In reading as

[ lt of TV ylg\v!ng. e

- world, tomorrow. Certainly the co

In a community whero close working
relations existed between public schools
and public libraries, a study of 600 primary
children’s recreational pursuits (4) re-
vealed that playing with frlends and listen-
ing to the radio were the favorite out-of-
school activities of the participating chil-
dren in the early 1040's, Thirty-eight por-
cent of the children used the public library
regularly and eighty-three percent read for
pleasure daily. The advent of newer media
of communication {s a real challenge to
the librarles, the teacher, and the parent.
In this area there are unlimited oppor-
tunfties for research,

The Camp. The spread of organized

camping for children as a summer exper-

fence and, in a few modern communities,
as an integral part of the school curricu-
lum, is increasing rapidly. The camp ex-

erlence is invaluable as an impetus to

anguage growth in the terms of both
content and process, A good camp pro-
%:am provides, in addition to living tn
the out-of-doors, a related program of ac-
tivities which embraces dramatics, story-
telling, letter writing and creative writing,
as well as talk and discussion (8). A cha%
lenge to every community is that of making

possible a good camp experience for every =

girl and boy. In almost any community,
there are facilities for camp-outs which

would call for very little additional expense o
- in adapting them for camp programs for .

children,
Conclusion

An old Chinese proverb tells us that = .
“one of the measures of a man is his ability
to live in the wide house of the world” =
Our children face a future we will not -~
share, Parents, teachers, laymen, all have
a responsibility for creating a community
which enables children living i it, today,
to build within themselves, the skills and =

the attitudes which will enablo them to
take their places in the wide house of the
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nity exerts powerful fnfluences on language
growth for communication, for thinking,
and for the control of behavior. Skill in
cach of these functions of language de-
veloped today, by children in thelr own
communities, will shape the world they
will build tomorrow.
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